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Rubric for Self Assessment

BRIDGES Charter School

Director Evaluation Process

This form must be completed by the Director as part of the self assessment process, and by the Board in preparation for the summary
evaluation conference. Please “Circle” the level of performance for the review period on the scale for each element.

I. BRIDGES Values

Needs Improvement

Developing

Successful

Distinguished

Does not understand BRIDGES
school vision and mission;
works at cross-purposes or
lacks direction.

Is purposeful

Understands and embraces
BRIDGES vision and mission;
focuses on operating school
well.

Understands, embraces, and
consistently acts in ways that
are aligned with BRIDGES
vision and mission, not just
school needs.

Deeply understands, embraces,
and consistently acts in ways that
are aligned with BRIDGES vision
and mission. Seeks and finds ways
to further BRIDGES's mission and
vision.

Does not work well with own
staff, Board and/or VCOE staff

Is collaborative

Is team-oriented; works well
with own staff; is collegial;
coordinates with Board and
VCOE staff as needed

Consistently goes beyond
mere coordination to work
own staff, Board, and VCOE
in ways that add value

Consistently finds new ways to
encourage collaboration within
school and across the
organization

Is customer-service
oriented

Does not respond to parent
and student requests in a
timely manner.

Consistently responds to
parents and student requests
in a timely and appropriate
manner.

Consistently responds to
parents, student and staff
requests in a timely manner
and in a way that reflects an
understanding of the needs of
customers.

Consistently responds to parents,
student and staff requestsin a
timely and appropriate manner.
Deeply understands needs of
customers. Finds ways to
increase customer satisfaction at
the school.

Does not hold self or others
accountable for behavior or
results; makes excuses; resists
looking at or discussing goals
and metrics.

Displays a sense of
ownership

Consistently holds self
accountable for own behavior
and results. Responds
appropriately to results as
measured by Board, and
VCOE.

Consistently holds self and
others accountable for school
behaviors and results.
Creates and follows-up with
timely action plans in
response to results measured
by Board, and VCOE

Consistently holds self and others
accountable for school behaviors
and results. Creates and
follows-up with timely, robust
and flexible action plans in
response to results measured by
VCOE. Creates additional interim
measures to ensure action plans
are effective, and modifies
activities accordingly.






I1. Resource Management

Needs Improvement

Developing

Successful

Distinguished

Maintains a
balanced budget

Does not understand the
basics of budget
management; does not make
an effort to learn

Understands basic principles
of budget management;
makes good budget decisions
with the support of Home
Office

Understands finance and
accounting principles; finds
ways to increase revenues
and decrease costs as much as
possible

Understands finance and
accounting at an advanced level;
finds creative ways to maximize
revenue or minimize costs; works
with staff and community to
match priorities with

spending

Manages time &

Is completely reactive; acts

Makes a deliberate effort to

Organizes time around the

Organizes the way time is spent

priorities mostly in response to crisis; spend time on the most school’s goals; is efficient throughout the school to ensure
effectively fails to spend time on the mission critical activities taking care of lower priority a focus on the school and
school’s core mission items organization’s goals; ensures that
time is well-spent
by all staff
Establishes Fails to establish any systems Establishes functioning Establishes effective and Establishes effective and efficient
effective systems for school operations (e.g. systems for school operations; | efficient systems for school systems for school operations;
for school attendance, discipline); routine activities usually get operations; routine activities routine activities are always
operations activities that should be done with minimal hassle and | are always completed quickly | completed quickly and easily;

routine are cumbersome &
frustrating for site staff; lack
of systems causes frequent
interruptions to education
program

disruption; school staff
understand and consistently
execute their

appropriate roles

and easily

consistently finds ways to make
activities more efficient
and effective

Adheres to BRIDGES
policies and
protocols

Fails to follow BRIDGES
policies and protocols in
financial management
(including attendance
tracking, purchasing,
payables/receivables,
expense reimbursement, use
of credit cards) and info mgmt

Follows BRIDGES policy and
protocol diligently

Follows BRIDGES policy and
protocol diligently and trains
staff to do the same

Follows BRIDGES policy and
protocol diligently; trains staff to
understand and follow protocol;
supports VCOE in refining and
communicating policies






Resource Management (continued)

Needs Improvement

Developing

Successful

Distinguished

Anticipates long
term needs and
plans ahead

Is reactive or focused on
short-term; creates crises or
shortages because of poor
planning

Recognizes 1-2 obvious needs
beyond the immediate school
year and works with Home
Office to address those needs;
anticipates budgetary
problems before they occur

Identifies long-term needs
based on school priorities and
makes spending decisions
accordingly (including, if
necessary, short-term
sacrifices); anticipates budget
problems long before they
occur

Works with school community to
identify long-term priorities and
spending decisions accordingly;
anticipates problems and creates
alternatives; understands
organization-wide needs beyond
school and supports Aspire in
achieving long-term objectives

Maintains safe
facilities that
support student
learning

Does little to maintain or
improve the facility or the use
of space

Does a minimum of
maintenance; Responds to
unsafe conditions

Looks for ways to improve the
facility; seeks input from staff
to improve safety and use of
space

Creatively upgrades and
maintains the facility to reflect a
learning community; solves
potential safety problems early

III. Instructional Leadership

Needs Improvement

Developing

Successful

Distinguished

Models BRIDGES
Whole Child
instructional
guidelines

Does not understand BRIDGES
Whole Child instructional
guidelines; does not use them
in coaching teachers

Is aware of BRIDGES Whole
Child instructional
guidelines and occasionally
attempts to use them in
coaching teachers

Understands BRIDGES Whole
Child instructional

guidelines and regularly
reinforces them in coaching
teachers

Thoroughly understands the
nuances of BRIDGES Whole Child
instructional guidelines; models
and reinforces their consistent
implementation

Is knowledgeable of
effective teaching,
including curriculum
standards, curriculum
design and learning
theory

Does not understand effective
teaching; does not use this
information in coaching
teachers

Is aware of effective teaching
and occasionally attempts to
incorporate it in conversations
with staff

Understands effective
teaching; uses this

information in guiding
classroom instruction

Possesses a deep knowledge of
effective instruction; is able to
help others make the link
between effective instruction and
their day-to-day practice






Instructional Leadership (continued)

Needs Improvement

Developing

Successful

Distinguished

Uses data to increase
student achievement

Does not use data in making
decisions or coaching
teachers; does not make data
available to staff

Periodically reviews data
provided by the state or
VCOE; reviews and discusses
school-wide data with staff;
understands and can explain
the function of the Balanced
Scorecard

Sets goals; analyzes a wide
range of student and teacher
data; aggregates and
disaggregates

data; trains staff to collect and
use data on a regular basis to
improve teaching in the
school; uses Balanced
Scorecard as a framework for
communicating data;

Incorporates the use of data into
the daily life of the school,
consistently tracking and
analyzing a variety of metrics
against goals to continually
improve teaching in the school;
analyzes data in aggregate and by
subgroups; uses Balanced
Scorecard to reinforce school
goals and guide daily activities;

Creates a strong
learning culture

Does not discuss or refer to
the vision of the school.
Student behavior is not
reflective of non-violent
communication culture and
a school student discipline
policy is handled
inconsistently or not

at all. School environment
does not feel safe and
respectful.

Little time is spent sharing the
vision. School’s student
discipline policy is
implemented with
consistency but student
behavior is orderly most of
the time. School environment
feels safe and respectful, with
limited support of Whole
Child philosophy.

Periodic discussion focuses
the community on the vision.
Student behavior is generally
reflective of non-violent
communication culture.
School environment feels safe
and respectful, and supports
Whole Child philosophy

Vision is shared by all
constituents and frequently
referenced. Student behavior is
consistently reflective of an
effective learning community.
School environment is not only
safe and respectful, but also
reflects a strong Whole Child
focus.

Uses teacher
observations and
feedback to ensure
alignment with Whole
Child philosophy and
to increase teacher &
student success

Spends very little time in
classrooms observing
teachers teaching; spends
majority of time in the office;
or observes teachers but does
not follow-up with discussions
with teachers.

Spends enough time in
classrooms to observe and
provide informal feedback for
most teachers at least
monthly.

Provides all teachers with
written feedback about
observations during formal
evaluations.

Maintains a regular schedule
of classroom observations,
spending at least one hour per
day in classroom, so that each
teacher is informally but
substantively observed at
least weekly during the school
year.

Provides teachers with timely
written feedback about
observations in a way that is
aligned with educator
performance rubric.

Maintains a regular schedule of
classroom observations, so that
all teachers are substantively
observed at weekly during the
school year. Observation times
and topics are geared to
educators’ personal
development goals. Uses a
variety of formal and informal
methods to provide teachers
with timely feedback (written
and verbal) about observations.
Explicitly links observations to
educators’ personalized learning
plans, educator performance
rubric in a continuous way.






I11.

People Management

Needs Improvement

Developing

Successful

Distinguished

Identifies and provides
appropriate
professional
development
opportunities

Does not work with staff on
their professional growth
needs; discourages staff
members who seek out
professional development
opportunities; does not
understand adult learning
theory

Identifies professional
development needs for each
staff member; transfers own
knowledge and skills; informs
staff of other known
development opportunities;
applies little adult learning
theory

Works with each individual
staff member to create a
personalized professional
development plan that fits
with

adult learning theory;
provides

timely feedback; transfers
own

knowledge and skills; seeks
out

additional learning options
when one is not readily
available

Creates a culture of continual
learning for all staff members;
using personalized professional
development plans, ongoing
feedback, and own knowledge
and skills effectively; actively
seeks out learning
opportunities for staff;
understands and uses adult
learning theory

Builds a collaborative,
wellfunctioning
team

Does not promote
collaborative behavior among
staff members; allows strong
individuals to derail
productive group work

Encourages staff to
collaborate; deals with
internal conflict adequately

Enables frequent
collaboration

among staff members; uses
individuals’ strengths
effectively; addresses conflict
skillfully

Creates a culture of
collaboration and mutual
support; uses individuals’
strengths effectively; builds
employee skills in teambuilding

Communicates well
with staff

Does not convey information
to staff in a timely manner; is
a poor listener; does not
express ideas clearly

Disseminates clear, concise
information in a timely
manner using appropriate
media; demonstrates
attention to others’
comments

Disseminates clear, concise
information in a timely
manner using appropriate
media; targets
communication to suit

the audience; actively listens

Models effective two-way
communication; is able to
inspire as well as convey
information

Gathers input,
collaborates,
and provides
leadership
opportunities as
appropriate

Is completely authoritarian or
provides no leadership at all;
does not make leadership
decisions based on the
situation

Attempts to use different
leadership approaches
depending on the situation;
understands the strengths
and drawbacks of different
approaches; provides some
leadership opportunities

Uses a number of leadership
strategies skillfully;
consistently exercises good
judgment about the
appropriate management
strategy to use; allows most
staff an opportunity to lead

Uses a variety of leadership
strategies wisely; consistently
exercises good judgment about
management strategies;
delegates and collaborates as a
way to train and motivate new
leaders






People Management (continued)

Needs Improvement

Developing

Successful

Distinguished

Holds employees
accountable
for results

Resists discussing results and
metrics with staff members;
reviews employee
performance haphazardly or
subjectively; rarely uses
observations to improve
instruction

Reviews school-wide results
with staff and creates action
plans accordingly; reviews
employees objectively;
conducts formal evaluations
for most employees according
to schedule (goal setting at
beginning of year, mid-year
conference, end—of-year
evaluation)

Reviews student results with
individual employees
thoroughly and objectively on
a regular basis; creates and
follows up on individual action
plans; conducts formal
evaluations for all employees
according to schedule (goal
setting at beginning of year,
mid-year conference, end—of
year evaluation) in way that is
aligned with education
performance rubric

Creates a culture of
accountability; engages staff in
analyzing results and creating
action plans; makes personnel
decisions appropriately;
conducts formal evaluations
for all employees according to
schedule (goal setting at
beginning of year, mid-year
conference, end—of-year
evaluation); provides ongoing
informal feedback to
employees in a way that is
linked to educators’
personalized learning plans,
Aspire educator performance
rubric, school goals, and
student achievement data in a
continuous way.

Recognizes and
rewards

individual and group
behavior

Overlooks opportunities for
reward and celebration;
focuses on the negative

Recognizes good work with
occasional celebrations

Uses a variety of approaches
to recognize and reward
desired actions at the
individual and

group level

Systematically reinforces
Aspire and school values by
thoughtfully using a variety of
approaches to reward
individual and group behaviors






V. Community Leadership

Needs Improvement

Developing

Successful

Distinguished

Works collaboratively
with

sponsoring VCOE and
neighborhood schools
& district

Fails to communicate with
sponsoring VCOE, is
adversarial in dealing with
sponsoring agency or
neighborhood schools &
district

Diligently responds to
requests

for information from
sponsoring VCOE staff and
neighborhood schools &
district

Proactively reaches out to
district and neighborhood
schools to establish

harmonious relationships

Proactively reaches out to
district and neighborhood
schools to establish
harmonious relationships;
takes a leadership role in the
local education community

Engages parents in
their

students’ school
experience

Fails to communicate with
parents about school events
and opportunities for
engagement; is adversarial or
negative in dealing with
parents; does not convene an
Parent Advisory Council

Regularly communicates with
parents about school events
and encourages volunteerism
through a school-wide
newsletter; is professional in
interactions with parents;
encourages teachers to
engage parents

Uses a variety of media to
communicate with parents
about events and
opportunities for
involvement; is consistently
positive and supportive with
parents; gives teachers
suggestions for parent
engagement; regularly
convenes PAC on routine
action items

Uses a variety of media to
communicate with parents
about events and
opportunities for involvement;
creates school systems to
ensure the engagement of all
parents; uses the PAC to solve
issues within the school
community

Develops positive
relationships
with community
groups and
leaders

Fails to communicate with
local community groups; is
adversarial in dealing with
requests from the community;
isolates the school

Diligently responds to
requests from community
groups; solicits support from
key community groups and
leaders

Proactively reaches out to
local community groups and
leaders and engages them in
the work of the school

Proactively reaches out to local
community groups and leaders
and inspires them; takes a
leadership role in the
development of the community

Is an advocate for
BRIDGES in the
community

Is negative about the
organization

Is positive about BRIDGES
when provided an
opportunity to

speak; clearly articulates
BRIDGES’s core vision, mission
and values

Finds opportunities to speak
positively about BRIDGES;
clearly articulates BRIDGES's
core vision, mission, values,
and strategies

Inspires support for BRIDGES
through own enthusiasm; is
evangelical about BRIDGES’s
work; clearly articulates
BRIDGES’s core vision, mission,
values, and strategies






VI. Problem Solving

Needs Improvement

Developing

Successful

Distinguished

Actsin a Makes decisions in an
principle-centered unethical way with little
way thought to broader

consequences; displays a lack
of personal integrity

Refers to BRIDGES or personal
values in making decisions; is
thoughtful about setting a
good example

Consistently behaves in a way
consistent with BRIDGES
values; displays a high degree
of personal integrity

Unerringly models BRIDGES
values and personal integrity

Makes irrational decisions in
an uninformed, careless way

Makes good decisions

Consistently collects and
analyzes data, considers
alternatives, predicts and
evaluates consequences, and
takes appropriate action

Consistently makes sound
decisions; uses a rational
decision-making process;
informs and engages others
effectively and appropriately

Makes excellent decisions
using a good process even
under unusual pressure

Demonstrates
initiative and
follow-through
utilizing data

Is completely reactive; is
unwilling to do more than the
bare minimum; fails to follow
through with commitments;
fails to anticipate obvious
obstacles and denies obvious
early signs of problems

Takes initiative to respond to
problems or obstacles; follows
through diligently with plans
and promises; recognizes
early signs of problems
through the use of data and
creates short term plans to
address problems

Creates and implements short
plans, long-term plans and
systems to avoid problems
and achieve school goals; is
persistent in solving a
Problem or fulfilling a
commitment; consistently
uses data to measure success

Engages staff in creating short
plans, long term plans and
systems to achieve school and
organization’s objectives; uses
data to inform the plan and
measure success; exerts
exceptional effort; is motivated
and persistent to achieve the
end result

Manages ambiguity
well

Is completely uncomfortable
with ambiguous situations;
makes unrealistic demands on
others to resolve ambiguity

Has come to terms with the
ambiguity of an
entrepreneurial environment;
creates structure for self and
others as needed

Is comfortable with
ambiguity;

creates structure for self and
others as needed; is flexible in
responding to changing
circumstances

Is comfortable with ambiguity;
helps others develop strategies
for coping with ambiguity; is
able to shift course rapidly and
fluidly

Seeks outside support
when
appropriate

Either relies completely on
the rescue of others or insists
on acting completely
independently

Seeks support from Home
Office in times of distress or
uncertainty

Seeks support from Home
Office when appropriate;
identifies other sources of
support as needed

Proactively anticipates need
for outside support

Is reflective Resists reflecting on own
work; closed to learning about
self and own development

needs

Reflects on own work when
prompted; is aware of own
strengths and weaknesses;
reflects with the intent to
improve

Creates time to reflect
independently; is aware of
own strengths and
weaknesses; reflects with the
intent to improve

Uses a variety of strategies to
embed reflection and
continuous improvement into
own daily work; uses own
reflection as a model to
encourage others to learn and
grow






Staff Member Summary

Progress Against Goals/Self-Assessment
Summary of results achieved during the review period through performance aligned with BRIDGES mission and vision

Staftf Member’s Strengths Staff Member’s Development Areas
Summarize the strengths that contributed to your performance Summarize the development areas that could improve your
(up to 3). performance (up to 3).







VENTURA COUNTY SCHOOLS BUSINESS SERVICES AUTHORITY
PERFORMANCE REPORT FOR CLASSIFIED EMPLOYEES

Name

Site

Position

Date

Status

*Requires suggestions for improvement.

The purpose of this evaluation is to help the supervisor and employee measure how well the employee is performing and to provide a guidance
tool for improvement. The employee’s job description will be reviewed by the supervisor and attached to this evaluation form.

KEY: 1=Outstanding; 2=Very Good; 3=Satisfactory; *4=Improvement Needed; *5=Unsatisfactory; 6=Not Applicable

Consider volume of output and extent
to which work schedules are met.

CHECK ONLY THOSE
FACTORS WHICH APPLY 1 2 5 SUGGESTIONS OR COMMENTS
TO THE EMPLOYEE’S POSITION MADE BY SUPERVISOR
QUALITY OF WORK
Job knowledge
Accuracy
Neatness
Thoroughness
Planning & Organizing
Job Skill Level
QUANTITY OF WORK

WORK HABITS & ATTITUDES

Dependability

Punctuality

Appearance of Work Station

Compliance with Instructions, Rules &
Regulations

Accepts Responsibility

Attendance

Safety Habits

Operation & Care of Equipment

PERSONAL QUALITIES

Judgment

Initiative

Adaptability to Emergencies

Accepts Change

Accepts Direction

Positive Attitude

R:\group\BSA\Forms\Personnel\Classified Evaluation Form.doc

Rev. 6/15/05






The purpose of this evaluation is to help the supervisor and employee measure how well the employee is performing and to provide a guidance
tool for improvement. The employee’s job description will be reviewed by the supervisor and attached to this evaluation form.

KEY: 1=Outstanding; 2=Very Good; 3=Satisfactory; *4=Improvement Needed; *5=Unsatisfactory; 6=Not Applicable

*Requires suggestions for improvement.

CHECK ONLY THOSE
FACTORS WHICH APPLY
TO THE EMPLOYEE’S POSITION

SUGGESTIONS OR COMMENTS
MADE BY SUPERVISOR

RELATIONSHIPS WITH OTHERS (Employees/Students/Public)

Exercising Tact

Accepting Criticism

Handling Difficult Situations

Cooperating

OVERALL RATING

Overall Rating

OVERALL WORK PERFORMANCE SUMMARY - SUPERVISOR’S COMMENTS

(Attach additional pages if desired.)

EMPLOYEE’S COMMENTS
(Attach additional pages if desired.)

EMPLOYEE

RATING SUPERVISOR

I have reviewed this report and have had the opportunity

to discuss it with my rating supervisor.

My signature does not necessarily mean that I agree with

the report.

Print Name
Signature Signature
Date Date

Original: Personnel File

Copy: Employee







New Teacher Center @ UCSC 360° Leadership Survey
PRINCIPAL: Hilda Salas Date:

Please rate the principal’s effectiveness in each area by placing an x along the continuum of development
from Beginning to Accomplished. Your specific comments and suggestions will be particularly helpful.

Beginning Accomplished

#1 Ensures safe, efficient, and effective management of the school

#1A Sustains a safe, well-maintained learning environment for students and staff
#1B Effectively manages student discipline policies and procedures

#1C Provides the necessary resources to support the learning of all students
Give an example or suggestion as to how the above skills are demonstrated:

Beginning Accomplished

#2 Facilitates the development of a vision of learning that is shared and supported by the
school community

#2A Promotes a vision of student achievement based upon data from multiple measures of student
learning

#2B Shapes and coordinates school programs to ensure they are well communicated and consistent
with the vision

#2C Effectively builds buy-in within the entire school community

Give an example or suggestion as to how the above skills are demonstrated:

COACHING LEADERS TO ATTAIN STUDENT SUCCESS 1

New Teacher Center at University of California + Santa Cruz
Copyright © 2007 The Regents of the University of California. All rights reserved.






New Teacher Center @ UCSC 360° Leadership Survey
PRINCIPAL: Hilda Salas Date:

Beginning Accomplished

#3 Builds and sustains a school culture and instructional program conducive to student learning
and staff professional growth

#3A Promotes equity, fairness and respect among all members of the school community

#3B Shapes a culture of high expectations, built upon a system of standards-based accountability
#3C Provides opportunities for all members of the school community to collaborate, share
responsibility, and exercise leadership

Give an example or suggestion as to how the above skills are demonstrated:

Beginning Accomplished

#4 Collaborates with families and community members and responds to diverse interests and
needs

#4A Establishes community, business, institutional and civic partnerships

#4B Communicates information about the school to the community

#4C Works effectively with diverse families and community groups

Give an example or suggestion as to how the above skills are demonstrated:

COACHING LEADERS TO ATTAIN STUDENT SUCCESS

New Teacher Center at University of California + Santa Cruz
Copyright © 2007 The Regents of the University of California. All rights reserved.





New Teacher Center @ UCSC 360° Leadership Survey
PRINCIPAL: Hilda Salas Date:

Beginning Accomplished

#5 Models effective professional leadership, interpersonal skills, ethics and integrity

#BA Demonstrates skills in decision-making, problem solving, change management, conflict resolution,
planning and evaluation

#5B Encourages and inspires others to higher levels of performance and motivation

#5C Builds and maintains effective interpersonal relationships

#5D Demonstrates knowledge of curriculum and ability to be an instructional leader

#5E Models personal and professional ethics, integrity, and fairness

Give an example or suggestion as to how the above skills are demonstrated:

Beginning Accomplished

#6 Understands and engages with important issues beyond the site level

#6A Works with central office and the school board to influence policies that benefit students
#6B Ensures that the school complies with federal, state and district requirements

#6C Views oneself as a leader of a feam and as a member of a larger team

Give an example or suggestion as to how the above skills are demonstrated:

COACHING LEADERS TO ATTAIN STUDENT SUCCESS

New Teacher Center at University of California + Santa Cruz
Copyright © 2007 The Regents of the University of California. All rights reserved.






BRIDGES Charter School
Teacher Performance Evaluation

Name: Date:
Observation Dates:
Conference Dates:
4 3 2 1
Exceeds Expected Meets Expected Needs to Improve Unsatisfactory
Standards Standards Performance

Skills and competencies - weighted

40%

Instructional
Strategies to
support all
students in
their learning

Instructional
strategies are
effectively varied and
diverse, taking into
account the individual
learning styles and

Instructional
strategies are varied
most times; different
learning styles are
accommodated most
of the times.

Instructional strategies
are varied occasionally
Learning styles are not
readily accommodated,
and/or individual
needs are addressed

Instructional strategies
are limited and do not
reflect individual learning
styles or needs. A “one
size fits all” approach is
prevalent.

(CA Standard needs in the Individual needs are only occasionally
#1) classroom. considered to most
extent.
Making subject | Teacher coordinates Creating an Somewhat creatingan | Limited in creating an
matter opportunities as environment that environment that environment that engages
. teacher, students and | engages all students engages all studentsin | all students in problem
meaningful (CA . . . . . s L
parents are creating an | in problem solving, problem solving, solving, critical thinking,
Standard #1) environment that critical thinking, and | critical thinking, and and other activities that
engages others in other activities that other activities that make subject matter
problem solving, make subject matter make subject matter meaningful. Promoting
critical thinking, and meaningful. meaningful. Promoting | self-directed, reflective
other activities that Promoting self- self-directed, reflective | learning for all students
make subject matter directed, reflective learning for all
meaningful. learning for all students
Promoting self- students
directed, reflective
learning for all
students
Physical Physical Environment Create an organized |Environmentis Physical environment
Environment promotes and and engaging somewhat organized effects student learning
enhances students self environment forall |and engaging for and does not allow them
(CA Standard independence as well students that allows |students to allow them | to meet their full
#2) as motivates them to for students to to be productive. potential.
meet their full access the supplies
academic and needed as well as
emotional potential. engages them in
their unit of study.
Emotional Creates a community Mostly, creates a Developing their Limited development of
Environment and classroom climate classroom climate classroom climate to classroom climate to
(CA Standard that promotes and that promotes and promote respect for promote respect for
maintains respect for maintains respect others through the us of | others through the us of
#2) others through use of for others through non-violent non-violent

non-violent
communication, circle,
and positive feedback.

use of non-violent
communication,
circle, and positive
feedback.

communication, circle,
and positive feedback.

communication, circle,
and positive feedback.

Adapted from HEART in Education’s Teacher Evaluation Rubric






BRIDGES Charter School
Teacher Performance Evaluation

Name: Date:

Observation Dates:

Conference Dates:
Effective Students’ learning is Plans and Developing plans and Does not have a consistent
Classroom enhanced by the well implements a working to implementa | schedule or routine
M t organized use of time consistent learning consistent learning pattern, which effects

anagemen with consistent routine, procedures, |routine, procedures, student ability to learn

(CA Standard routines and and manages time and manages time effectively.
#2) procedures, with effectively to effectively to promote

variant motivators
that promote active
engagementin
learning and social
well-being.

promote students
learning and social
well-being.

students learning and
social well-being.

Subject matter
and content

Extensive knowledge,
expertise, and
confidence in subject

Sufficient knowledge
of subject matter
affords teacher ease

Knowledge of subject
matter is limited;
instructional flexibility

Lacks knowledge and
confidence in subject
matter and/or content.

learning needs.

(CA Standard matter provide ease, and/or flexibility is limited. Classroom instruction is
#3) flexibility, and with instruction effected as a result.
openness in classroom
instruction

Curriculum Organize curriculum Somewhat organizes Organizes curriculum, | Jumps around in

Organization that interrelates curriculum that but needs assistance in | curriculum without clear
among the different interrelates among interrelating it among | direction or correlation to

(CA Standard subject matters, while | the different subject other disciplines. Uses | other disciplines.

#3) utilizing varied matters, while various instructional Instructional strategies
instructional utilizing varied strategies to build are not clearly defined or
strategies to help instructional students’ utilized.
develop student strategies to help understanding.
understanding. develop student

understanding.

Technology (CA A wide variety of Technology used to Technology used in Technology not used

Standard #3) technology is utilized varying degrees of limited ways in effectively in instruction,
effectively in instruc- effectiveness in instruction, class class admin, or comm.
tion, classroom admin., | instruction, class admin, & comm.

& comm. admin & com.

Resourcefulness | With positive outlook Demonstrates some Demonstrates limited Does not demonstrate
and attitude, resourcefulness resourcefulness or resourcefulness or
demonstrates creative | and/or creativity in creativity in problem creativity in problem
resourcefulness in problem solving, solving, solving,
problem-solving & program/curriculum program/curriculum program/curriculum
program or curriculum | development development development

Creativity Creativity is evident in Creativity is evident | Creativity in Creativity in instruction
all areas of instruction in some areas of instruction and/or and/or assessment is
and assessment instruction and/or assessment is limited. lacking.

assess.

Student Goals Establishes & Somewhat establishes | Establishes and Limited goals are formed

(CA Standard articulates student & articulates student articulates student or evident.
goals drawing on goals drawing on goals without drawing

#4) student’s backgrounds, | student’s on student’s
interests and backgrounds, backgrounds, interests
developmental interests and and developmental
learning needs. developmental learning needs.
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Instructional Incorporates/designs Designs short-term Somewhat designs A limited design of short-
Planning (CA short-term and long and long term plans short-term and long term and long term plans;
term plans by by developing and term plans by show little or no
Standard #4) developing and sequencing developing and development or sequence
sequencing instructional sequencing of instructional activities
instructional activities | activities and instructional activities | and materials to foster
with other grade levels | materials to foster and materials to foster | studentlearning.
and materials to foster | studentlearning. student learning.
student learning.
Differentiation | Students regularly Students sometimes Students occasionally Students generally do not

- Across ability
levels

have access to direct
instruction and
support for

have access to direct
instruction and/or
support for

have access to direct
instruction and
support for

have access to direct
instruction or support for
independent &

(CA Standard independent & independent & independent & individualized learning
#4) individualized learning | individualized individualized learning | through a sequence of
through a sequence of | learning through a through a sequence of | standard based
standard based sequence of standard | standard based instructional activities to
instructional activities | based instructional instructional activities | promote academic
to promote academic activities to promote to promote academic proficiencies.
proficiencies or above. | academic proficiencies.
proficiencies or
above.
Differentiation | Students regularly Students sometimes | Students occasionally Students rarely have
- Learning have opportunities to have opportunities have opportunities to opportunities to learn
learn and demonstrate to learn and learn and demonstrate and demonstrate
styles and learning in a variety of demonstrate learning in a variety of learning in a variety of
modalities ways that reflect their learning in a variety | ways that reflect their ways that reflect their
(CA Standard # | naturallearning styles of ways that reflect natural learning styles natural learning styles
4) their natural
learning styles
Total Points:
Comments:
Goals:
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Leadership - Weighted 20%

Assessment and | Assessmentis thorough,
record keeping diverse, and aligned

with desired outcomes.
(CA Standard Students are well aware

#5) of desired outcomes
and goals of instruction.
Assessment data is used
effectively to drive
instruction

Assessment is
effective and linked
to instruction;
demonstrates some
differentiation and
aligned with desired
outcomes, which
students are aware
of to some degree

Assessment is limited
in some areas; may
lack in alignment with
desired outcomes or be
used in limited ways to
drive instruction.
Students may not be
aware of what goals of
instruction and
assessment are

Assessment is not varied
or clearly linked to
desired outcomes.
Assessment is not used to
drive instruction. Students
are not aware of what the
desired outcomes are.

Communicating Involving and guiding

& collaborating stu('ients on evaluating
their own assessment

on student as well as

assessment (CA | communicating their

Standard #5) achievement or area of
improvement to

parents or other
necessary audiences.
Developing goals with
student based on
ongoing assessments.

Somewhat, involving
and guiding students
on evaluating their
own assessment as
well as
communicating their
achievement or area
of improvement to
parents or other
necessary audiences.

Involving and guiding
students on evaluating
their some of their own
assessments.

Limited collaboration on
assessment.

Professional Actively, effectively

Pursues professional

Demonstrates limited

Does not demonstrate

Growth & Dev pursues professional growth and interest in pursuing interest in pursuing
growth & dev, model- development professional professional development
(CA Standard ing and demonstrating development.
6.2) qualities of a life-long
learner
Initiative Regularly and Takes initiative some | Initiative is limited. Does not take initiative, or
independently takes of the time, in some May show some takes limited initiative
initiative in numerous areas of initiative in some one or more areas of
areas of leadership; responsibility. areas. responsibility
takes initiative in
problem-solving and/or
making improvements
Contribution Actively seeks ways and | Contributes Contributes minimally | Does not contribute
(CA Standard opportunities to generously and fully to the organization; markedly to the
contribute to the team when requested. only contributes when organization.
6.5) specifically asked, or

or organization.

contributes minimally.

Independence Work s independently,

(CA Standard monitoring one’s self,
seeking support or
#6)

assistance appropriately
when necessary; excels
with minimal direct
oversight.

Works independently
most of the time,
monitoring one’s self,
seeking assistance
when necessary. May
require close
guidance in some
areas to perform
adequately or excel

Does not work
independently in some
areas. May require
close guidance and
supervision in
numerous areas in
order to function
satisfactorily and/or
excel.

Does not work
independently; requires
close supervision and
guidance in many aspects
of the job in order to
function or excel.
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Attendance

Attends school, team
mtgs, staff develop.
regularly &
participates actively on
a school committee,
modeling high degree
of commitment and
dedication.

Attends school, team
mtgs., staff develop.
Regularly other than
due to illness or
unforeseen events.
Participation may
vary.

Some absences to
school, team meetings,
or staff develop.

Participation may vary.

Frequent absences effect
participation, functioning,
and effectiveness in the
classroom and/ or on the
staff.

Follow-through
(CA Standard
#6)

Follows through
regularly on requests
and commitments in a
timely manner. Pro-
fessional and mature
with regard to self-
monitoring & com-
municating progress.
Takes initiative and
does not need to be
reminded of commits.

Generally follows
through on requests/
commitments with
minimal oversight.
Professional & mature
with regards to self-
monitoring and
communicating
progress.

Often needs
reminders to follow
through on requests
and commitments.
Professionalism in
responding and self-
monitoring may be
lacking.

Does not follow through
dependably on requests
and/or commitments in a
timely manner. May need
multiple reminders, or fail
to follow through.

Total Points:

Comments:

Goals:
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Teamwork - weighted 20%
Flexibility Demonstrates Demonstrates Demonstrates some Demonstrates little
(CA Standard ﬂex1b.111ty When w111.1ngness to be . w1ll.1ng.ness and ﬂe:X1b111ty when working
#6 working with others, flexible when working | flexibility when with others
) and authentic interest | with others. Generally | working with others,
in identifying win/win | seeks out win/win but may lack in
solutions or solutions. enthusiasm or com-
approaches mitment to win-win
Openness/Resp |Demonstrates openness Sometimes Occasionally Does not demonstrate
onsiveness to and responsiveness to demonstrates . demonstrates . openness to othell‘ s ideas.
ther id others ideas and is openness/responsive openness/responsiven | Inflexible or unwilling to
o . e_r ldeas flexible and eager to ness to others. Shows | ess to other’s ideas. incorporate different
Willingness to incorporate other’s some May struggle to perspectives. Often does

incorporate perspectives; works flexibility /readiness to | incorporate other’s not work effectively with
other’s ideas effectively with others, incorporate other ideas; works effectively | others.
genuinely appreciating ideas; typically works | with others
(CA Standard multiple perspectives. effectively with others. | occasionally, but not
#6) predictably.
Collaboration Collaborates eagerly, Collaborates Occasionally shows Lacks in willingness or
actively, and effectively | actively/effectively willingness to effectiveness to

to pursue school’s
vision/mission. Takes
responsibility for
initiating and
supporting effective
collaboration.

some of the time to
achieve mission/
vision of the school.
Sometimes takes
initiative; responds
well to guidance and
requests.

collaborate to achieve
vision/ mission.
Effectiveness in
collaboration varies,
and/or may not be
predictable or
consistent.

collaborate. Does not take
initiative and does not
show willingness when
approached or guided.

Total Points

Comments:

Goals:
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Communication - weighted 20%

Colleagues Communication is Communication is Communication is Communication is
forthcoming, honest and direct, honest and direct sporadic, delinquent or
professional, timely, may be lacking in when requested, but delayed, indirect or
direct, respectful, clear professionalism, may not be effective, unclear, and/or may not
& constructive. clarity or reflect initiative, or be be constructive.

effectiveness. in the best interest of
the organization

Administration Communication is Communication is Communication is Communication is
forthcoming, honest and direct, honest and direct sporadic, delinquent or
professional, timely, may be lacking in when requested, but delayed, indirect or
direct, respectful, clear professionalism, may not reflect unclear, and/or may not
& constructive. clarity, or initiative or be be constructive.

effectiveness. effective.

Students Communication is Communication is Communication is Communication may lack
forthcoming in a timely respectful and respectful, but may be | respect, is sporadic or
manner, clear, direct, generally inconsistent in its inconsistent, delinquent
respectful, and forthcoming, clear, timeliness and clarity. or delayed, indirect or
constructive. timely & consistent. unclear, and/or may not

be constructive.

Parents Communication is Communication is Communication is Communication is

forthcoming in a timely
manner, professional,
clear, direct, respectful,
and constructive.

honest and
constructive and
generally timely;
may lack clarity or
professionalism

honest and direct
when requested, but
may not be timely or
reflect initiative or the
best interest of the org;
limited in effectiveness

sporadic, delinquent or
delayed, indirect or
unclear, and/or may not
be respectful or
constructive.

Total Points:

Total points received:

Comments:

Goals:
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